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Using Scales to Drive Instruction 
Teachers use proficiency scales to drive instruction.  The process—Using Scales with Learners—provides a 
flow of how to use scales with all learners. 
 
Accommodations & Modifications 

As noted by Heflebower, et. Al (2019), The majority of students will have their instructional needs met with the 
general proficiency scale.  However, some students may need supports to achieve grade-level expectations.  
These supports are known as accommodations…and can be used for all students.  Accommodations do not 
change level of expectations for students.  Accommodations simply allow students to demonstrate their 
proficiency in a different way.   
 
Common accommodations include but are not limited to (Heflebower, et al., 2019): 

• Offering more time 

• Providing more space 

• Using voice-to-text software 

• Seating the student away from distractions 

• Allowing for different modes of teaching (auditory explanations, pictures, and so on) 

• Using graphic organizers 

• Increasing font size 
 
Modifications do change the level of expectations for students and are utilized in rare circumstances. As a 
general rule of thumb, modifications will only be used with students who are taking the Wyoming alternative 
(WY-ALT) assessment, or have a 504 or Gifted and Talented learning plan that requires modifications. 

 
Using Scales with Exceptional Learners 

Converse County School District #1 will follow the model outlined in A school leader’s guide to standards-
based grading (Heflebower, T., Hoegh, J. K., & Warrick, P., 2014, pp. 75-79). 
 

Accommodations are changes to how information is presented, how students are asked to respond, 
where instruction takes place, and the timing or scheduling of instruction.  Accommodations do not 
change the level of proficiency.  Students who receive accommodations are still expected to achieve 
the same levels of proficiency as students without accommodations.  Accommodations simply allow 
students to demonstrate their learning in the ways that work best for them.  They do not result in lower 
or higher expectations and do not require a different grading system.  It is important for teachers to 
document accommodations for specific students on the right side of a proficiency scale.  Tables 5.2 
(page 76), 5.3 (page 77), and 5.4 (page 79) illustrate how accommodations look on proficiency scales 
for students with disabilities, EL students, and gifted students, respectively. 
 
Accommodations for Students with Disabilities 
Students with disabilities normally receive accommodations during the instructional process on an as-
needed basis.  When this is the case, the scale should be adjusted to document the accommodations.  
The appropriate educators (for example, the classroom teacher, special education teacher, or 
multidisciplinary team) should collaborate to ensure that the example activities listed on the scale reflect 
the accommodations and supports the student typically receives during instruction.  It is important to 
remember that these students are aiming for the same score 3.0 level as all general education 
students. 
 
Scales that include accommodations are developed on a student-by-student basis, similar to an 
Individualized Education Program (IEP).  Common examples of these accommodations include 
providing auditory supports (taped reading) or voice-to-text software; providing repetition and checks for 
clarity on a regular basis; seating the learner away from distractions; providing ongoing, specific 
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feedback; allowing the learner to demonstrate understanding in a different mode (auditory versus 
written); providing additional time when necessary; providing a graphic organizer; and increasing the 
font size of printed text. 
 
Educators should adjust the example activities in the right column of the scale to reflect the 
accommodations provided.  The left side of table 5.2 is identical to the general education proficiency 
scale from table 5.1.  However, the right side of the scale is personalized for a specific student with 
disabilities (accommodations are indicated in bold).  It is important to note that the learning 
expectations for this student are the same as for the general education student. 
 
Table 5.2:  Grade 7 ELA Scale With Accommodations for Students With Disabilities 

Prioritized standard:  The student will apply knowledge 
of organizational patterns found in informational text. 

4.0 In addition to score 3.0 performance, the 
student demonstrates in-depth inferences 
and applications that go beyond what was 
taught. 

When the teacher provides the student with a folder 
containing an informational text (of no more than four 
paragraphs) cut into paragraphs, the student reads (or 
listens to) and organizes the text.  The student then 
identifies (from a list of possible structures) the structure 
used by the author (for example, main idea with supporting 
detail, sequence, compare and contrast, fact and opinion) 
and cites specific examples within the text that are 
characteristic of the identified organizational structure. 
 
The student writes or dictates an original text that 
incorporates a self-selected organizational structure. 

3.0 The student will apply knowledge of 
organizational patterns found in informational 
text, such as: 
 
Sequence 

Cause and effect 

Compare and contrast 

Fact and opinion 

Description 

Proposition and support 

When the teacher provides the student with a folder 
containing an informational text (of no more than three 
paragraphs) cut into  paragraphs, the student reads (or 
listens to) and organizes the text, then identifies (from a 
list of possible structures) the structure used by the 
author (for example, main idea with supporting detail, 
sequence, compare and contrast, fact and opinion). 
 
The student classifies short selections of text using a 
graphic organizer; texts may be read to the student 

2.0 The student will: 
 
Sequence three or more events in 
informational text 
 
Identify the cause and effect presented in a 
given text 
 
Recognize or recall specific vocabulary, such 
as sequence, cause, effect, compare, 
contrast, proposition, and support 

The student reads or listens to a text and highlights signal 
words within the text that indicate the structure of the text 
(for example, first, second, and third signal chronology; 
because and as a result of signal cause and effect; above, 
beneath, and beside signal description). 
 
The student identifies three types of texts (for example, 
biography, article, or story) and the organizational 
patterns usually associated with those types of texts. 
 
The student matches terms associated with organizational 
patterns from a word bank to provided definitions. 

 
Accommodations for English Learners 
Like those for students with disabilities, accommodations provided to EL students should be 
documented on students’ individual proficiency scales.  Common examples of these accommodations 
include showing examples of a completed assignment to model the correct format; writing assignments 
and directions on the board in both print and cursive; providing the bilingual assistant or interpreter to 
explain concepts in the students’ primary language; providing manipulatives to help students complete 
certain tasks; rewriting story problems using short sentences, pictures, and illustrations to support 
understanding; teaching related vocabulary and using pictures, visuals, and multimedia; providing 
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reading materials at the instructional level of the student; providing audio recordings for the learner; 
providing adequate background information for the learner; and teaching reading strategies that enable 
ELs to predict, connect, question, and visualize a story. 
 
As with students with disabilities, educators adjust only the right column of the proficiency scale to 
reflect the accommodations being provided; it is personalized to meet the EL student’s specific 
instructional needs.  Once again, the learning expectations are the same for EL students and general 
education students, the EL students have different ways to demonstrate their competence.  Table 5.3 
shows an example of the general education scale from table 5.1 (page 74) with accommodations for EL 
students (indicated in bold). 
 
Table 5.3:  Grade 7 ELA scale With Accommodations for EL Students 

Prioritized standard:  The student will apply knowledge of organizational patterns found in informational text. 

4.0 In addition to score 3.0 
performance, the student 
demonstrates in-depth inferences 
and applications that go beyond 
what was taught. 

When the teacher provides the student with a folder containing an 
informational text (of no more than four paragraphs) cut into paragraphs, 
and the text is read to the student or translated into the student’s 
native language, the student reads and organizes the text.  The student 
then identifies the structure used by the author (for example, main idea 
with supporting detail, sequence, compare and contrast, fact and opinion) 
and cites specific examples within the text that are characteristic of the 
identified organizational structure. 
 
The student writes an original text in his or her native language that 
incorporates a self-selected structure. 

3.0 The student will apply knowledge 
of organizational patterns found in 
informational text, such as: 
 
Sequence 

Cause and effect 

Compare and contrast 

Fact and opinion 

Description 

Proposition and support 

When the teacher provides the student with a folder containing an 
informational text (of no more than three paragraphs) cut into 
paragraphs, and the text is read to the student or translated into the 
student’s native language, the student organizes the text and identifies 
the structure used by the author (for example, main idea with supporting 
detail, sequence, compare and contrast, fact and opinion). 
 
The student classifies short selections of text in his or her native 
language using a graphic organizer; the student may use a word-to-
word dictionary, or texts may be read to the student. 

2.0 The student will: 
 
Sequence three or more events in 
informational text 
 
Identify the cause and effect 
presented in a given text 
 
Identify what is being compared 
and contrasted in a given text 
 
Recognize or recall specific 
vocabulary, such as sequence, 
cause, effect, compare, contrast, 
proposition, and support 

In his or her native language, the student reads or listens to a text and 
highlights signal words within the text that indicate the structure of the text 
(for example, first, second and third signal chronology; because and as a 
result of signal cause and effect; above, beneath, and beside signal 
description). 
 
With the support of a translator, the student identifies different types of 
text and the type of organizational pattern often associated with the type of 
text (for example, biography often uses a sequence of events; editorials 
are often proposition and support). 
 
The student matches terms associated with organizational patterns from a 
word bank to provided definitions (presented pictorially or in the 
student’s native language). 
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Accommodations for Gifted Learners 
Like student with disabilities and EL students, gifted learners also require accommodations that should 
be documented on individual proficiency scales, as many may attain goals sooner than general 
education students.  Accommodation activities for gifted learners include grouping them with other 
gifted students or higher-level learners; adjusting instruction to include advanced processes, products, 
and assessments; using thematic, project-based, and problem-based instruction to connect learning 
across the curriculum; allowing students to choose how to approach a problem or assignment; 
providing students the opportunity to design their own learning opportunities in areas of strength, 
interest, and passion; inviting students to explore different points of view on a topic of study and 
compare them; providing learning centers where students are in charge of their learning; asking 
students higher-level questions that foster critical thinking; requiring students to consider causes, 
experiences, and facts to draw a conclusion or make connections to other areas of learning; and 
employing a strategy wherein gifted students are allowed to demonstrate mastery of a concept right 
away rather than engaging in unnecessary skill practice.  Teachers should also refrain from grouping 
gifted students with lower-level students for remediation purposes and from asking gifted learners to 
simply complete more work than other students. 
 
Gifted students work toward the same prioritized standard as general education students, but the 
teacher personalizes the right column of each gifted student’s scale by adjusting the description of the 
activity or raising the level of independence needed to perform tasks.  Regardless of the methodology 
used to generate the activities, it is important to remember that the expectations (prioritized standards) 
are the same for all students.  Table 5.4 shows a version of the general education proficiency scale 
from table 5.1 (page 74) that includes accommodations for gifted learners (indicated in bold). 
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Table 5.4:  Grade 7 ELA Scale With Accommodations for Gifted Learners 
Prioritized standard:  The student will apply knowledge 

of organizational patterns found in informational text. 

4.0 In addition to score 3.0 
performance, the student 
demonstrates in-depth inferences 
and applications that go beyond 
what was taught. 

When the teacher provides the student with a text, the student reads 
it, identifies the structure used by the author (for example, main idea 
with supporting detail, sequence, compare and contrast, fact and 
opinion), and cites specific examples within the text that are 
characteristic of the identified organizational structure.  The student 
then discusses the pros and cons of the author’s use of that 
structure. 
 
The student writes an original text that incorporates a self-selected 
organizational structure and explains why the self-selected structure 
is effective. 
 
The student creates a student-generated task that demonstrates 
his or her understanding of organizational patterns found in 
informational texts. 

3.0 The student will apply knowledge of 
organizational patterns found in 
informational text, such as: 
 
Sequence 

Cause and effect 

Compare and contrast 

Fact and opinion 

Description 

Proposition and support 

The student rewrites a teacher-provided text using a different 
organizational structure.  For example, when the teacher provides 
the student with an informational text that has a sequential 
structure, the student reads the text and rewrites it so the 
organizational structure is descriptive. 
 
When given a text, the student identifies the structure used by the 
author and suggests another organizational pattern that the 
author could have used to share the same information. 

2.0 The student will: 
 
Sequence three or more events in 
informational text 
 
Identify the cause and effect 
presented in a given text 
 
Identify what is being compared 
and contrasted in a given text 
 
Recognize or recall specific 
vocabulary, such as sequence, 
cause, effect, compare, contrast, 
proposition, and support 

The student reads a text and explains why certain words signal 
certain structures (for example, first, second, and third signal 
chronology; because and as a result of signal cause and effect; above, 
beneath and beside signal description). 
 
The student writs a specific type of text (for example, a biography, 
article, or story), uses the organization pattern often associated 
with that type of text, and explains how it helped him or her 
organize the writing. 
 
The student lists and defines specific terms associated with 
organizational patterns. 

 
 
 


